North Baddesley Infant School, Nursery and Pre-School R,

Policy for Relational Practice (Behaviour)

This policy was agreed and formally adopted in July 2019.

This policy will be reviewed on an annual basis in line with the needs of our pupils.
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Our policy for Relational Pratice relates to other school policies and should be read in conjunction with these. Any reference to
‘parent(s)’ throughout the policy refers to parents, carers or anyone else with primary care responsibility for a child. Any
reference to school throughout the policy also refers to nursery and pre-school, as applicable.

Our Vision

At North Baddesley Infant School, Nursery and Pre-School, we recognise that behaviour is a form of
communication and that supportive relationships are the foundation of learning, wellbeing and
positive behaviour. We are committed to creating a safe, inclusive and nurturing environment where
every child feels seen, valued and understood.

We understand that children may need support to regulate their emotions and behaviour. Our role is
fo respond with curiosity, empathy and consistency, helping children develop the skills they need to

thrive socially, emotionally and academically so they feel like they belong at North Baddesley Infant
School, Nursery and Pre-School.

What is behaviour?

We understand that behaviour is a form of communication. Every behaviour communicates a
message. Behaviour is an action or reaction to a situation or an emotion and can be positive,
negative or indifferent.

Behaviour that causes concern may, in some circumstances, indicate a safeguarding need. Staff will
follow the school's safeguarding procedures where appropriate.

General Principles
Our policy for relational practice (behaviour) supports this through:

o Allstaff leading by example and responding to behaviour with a clear and consistent
approach at all times.

e Embedding our school values of respect, resilience and independence to enable staff to feel
confident in the behaviours to tfeach and acknowledge.

¢ Sharing the ethos of the school with the school community.

¢ Encouraging pupils to have high standards of their own and others’ behaviour.

e Recognising that children's behaviour may be influenced by developmental stage,
communication needs, attachment experiences, adverse childhood experiences, sensory
processing differences and emotional wellbeing. We seek to understand what a child's
behaviour may be communicating before determining how best to support them.

e Understanding that everyone has rights and responsibilities and encouraging pupils to take
responsibility for their actions.

e Establishing clear boundaries of acceptable and appropriate behaviour to ensure the safety
of everyone in the school community.

e Raising awareness of appropriate behaviour and promoting it through positive reinforcement.

e Supporting pupils to understand their emotions, regulate their responses and repair
relationships when difficulties arise.

e Ensuring consequences for behaviour that causes concern take account of individual needs,
age and stage of development, together with an understanding of the pupil’s specific and
personal circumstances.

¢ Understanding every pupil has the right to learn, but no pupil has the right to disrupt the
learning of others.

e Understanding everyone has a right to be listened to, to be valued, to feel and be safe.

Protecting everyone from disruption or abuse.




e |denftifying and providing, for pupils, staff, governors, parents and visitors, a framework of
procedures which effectively manage instances of both positive and negative behaviour.

e Creating and maintaining a positive learning environment where pupils and adults receive
positive feedback and discuss learning of behaviour openly.

Our Relational Approach

o Staff will infentionally notice, acknowledge and reinforce positive relationships, effort, self-
regulatfion and learning behaviours.

o Staff will ensure they recognise where teaching and practising positive behaviour in class is
needed.

e Teachers will deliver high-quality PSHE education and teaching of relational behaviours.

o Staff will keep accurate records of any significant concerns or incidents regarding behaviour
and share these through secure internal logging systems.

e When behaviour falls below expectations, staff will view this as an opportunity for learning and
growth, using restoratfive and relational approaches to understand the child's needs, promote
accountability, and strengthen relationships.

We recognise that children cannot successfully reflect on behaviour or solve problems until they feel
emotionally and physically safe. Staff, therefore, prioritise regulation, followed by connection
through relationships, before supporting children to reflect, repair and learn from the experience.

Regulate
e Adult remains calm.
e Reduce demands if needed.
o Offer co-regulation.
e Use agreed calming strategies.

e Connect with the child.
e Acknowledge feelings.
e Show curiosity.

e Restore relationships.
e Reflect onimpact.
e Develop a plan together.

This follows the widely-used "Regulate, Relate, Reason" approach.

Some children may need access to a regulation space, trusted adult or sensory support to help them
feel safe and ready to learn. This is not a punishment but an opportunity to regulate with support.

Staff may use Emotion Coaching and PACE (Playfulness, Acceptance, Curiosity and Empathy) to
help children feel understood, regulate their emotions and develop positive relationships.

We recognise some pupils will require personalised recognitions to help support their learning. These
will be decided between the child and class tfeacher and discussed with parents.

Some pupils will require an Individual Behaviour Plan tailored to their personal needs. This will be
developed, implemented and reviewed with parents.

Sometimes it may be appropriate for our Emotional Literacy Support Assistants to support the wider
team with teaching of specific social, emotional or behavioural skills for a period of time.

Class teachers will complete a pastoral referral form with identified strategies already tried, where
appropriate. Parents will be informed when children are receiving additional teaching to support
behaviour.



Script

Using a script helps all staff to be consistent in their approach and remain emotionally neutral. A
script should leave the pupil thinking about their actions and knowing the adult believes they are
able to behave positively. It allows staff to deal with difficult behaviours while protecting the
relationship they have with the pupil.

We recognise that our response needs to take into account the needs of the pupil at the time and
their ability to receive and process the guidance being given.

Restorative conversations are used to help children understand the impact of their actions, repair
relationships and develop strategies for future success. These conversations fake place when the
child is calm and emotionally ready. Staff will use TED (Tell, Explain, Describe) open-ended questions
when specaking with children to encourage them to share their experiences in their own words,
ensuring they feel listened to, supported, and respected.

Examples:
e "Can you tell me what happened?”
e "Can you explain what you mean by thate"
e "Can you describe what happened nexi?"

Recognitions
e Celebration assemblies to recognise pupils who have shown growth in line with our school

values linked specifically fo learning.

e Support and encouragement to make the right choices and verbal praise given to pupils for
their efforts and successes.

¢ Individual whole class rewards, chosen by the teacher and children (personal choice), e.g.
marble jar, to encourage collective responsibility.

e Stickers given for effort and progress (feacher’s personal choice).

e A phone call or postcard home to the pupil’s family to recognise when they have gone

‘above and beyond’ expectations.

Star of the Day.

It should be noted that rewards are never removed.

When individual pupils require personalised recognition, this needs to be designed with the individual
pupil’s interests and motivations in mind, with clear targets and skills to be taught. This will be shared
with parents.

Relational Responses

Where appropriate, staff will use natural and logical consequences that are proportionate,
respectful, and linked to the behaviour, helping children understand the impact of their actions,
repair relationships, and develop self-regulation and responsibility.

For example:

e Natural consequence: A pupil chooses not to wear their coat at break time and feels cold.
The experience helps them understand the importance of making appropriate choices for the
weather.

¢ Logical consequence: A pupil makes a mess during an activity and is supported to help clean
it up. This directly relates to the behaviour and encourages responsibility.

e Logical consequence: If a pupil chooses not to complete their work during lesson time, they
may be required to use part of their playtime to finish the task. This helps them understand the
importance of completing learning and meeting their responsibilities.

Staff will ensure that consequences are delivered with empathy and support, focusing on learning,
accountability, and the restoration of relationships rather than punishment. The consequences:
¢ Should reflect the individual pupil and be appropriate to the behaviour, age and stage of
development.
¢ Should always address the behaviour and reinforce the right choices.



e Where appropriate, it might include a short period may-be-used to complete a restorative
conversation, finish disrupted learning or prepare for a successful return to play.
e Include use of Super Strategies (see appendix).

Outside Agencies

We have a close working relationship with the Hampshire Primary Behaviour Service and the
Educational Psychology Service. We use the Super Strategies booklet which is also available to
parents. They will also support a child when the strategies we have fried to teach in school to
promote positive behaviour have not been successful.

In consultation with parents, we may refer pupils to an Educational Psychologist to help us
understand their behaviour and develop strategies to support them. We might also seek support
from special schools to support our understanding of a child's social, emotional and mental health
needs.

Physical Intervention

Staff will always seek to prevent situations from escalating through positive behaviour support,
effective communication, relationship-based approaches and de-escalation strategies. Restrictive
physical infervention will only be considered where this is necessary, reasonable and proportionate.
Following any incident involving restrictive physical infervention, a debrief and reflection process will
take place with those involved and lessons learned will be used to inform future risk assessments and
support plans.

We follow the Hampshire County Council guidelines: Restrictive physical intervention in schools:
Hampshire County Council policy and guidance for schools.

We define restrictive physical intervention as follows:

Restrictive physical intervention is when a member of staff needs to use force intentionally to
restrict a pupil’'s movement against his or her will.
Section 93 of the Education and Inspections Act (2006) enables school staff to use such force
as is necessary, reasonable and proportionate to prevent a pupil from doing or continuing o
do any of the following:
a) committing an offence (or, for a pupil under the age of criminal responsibility,
what would be an offence for an older pupil).
b) causing personal injury to, or damage to the property of, any person
(including the pupil himself/herself).
c) prejudicing the maintenance of good order and discipline at the school or
among any pupils receiving education at the school, whether during a
teaching session or otherwise.

The main aim of restrictive physical intervention is usually fo maintain and restore safety. School staff
will only use this as a ‘last resort’ following de-escalation and preventative strategies and when there
are no other options available to them.

If physical intervention is ever used, the Headteacher and the parents will be informed and the
incident recorded as set out in Haompshire County Council guidelines.

Extreme Unacceptable Behaviour

When the policy has been followed but not been successful for a pupil, the parents will be informed
of the incident and asked to come in to school to discuss the behaviour. The types of behaviour
may include:

¢ Confinued and deliberate defiance.

e Fighting or deliberately hurting other children or staff.

e Bullying, including child-on-child abuse, discriminatory bullying and online bullying, will be
investigated promptly, recorded appropriately and addressed in line with the school's Anti-
Bullying Policy.

e Prejudice-related incidents and discriminatory behaviour towards any protected
characteristic will be taken seriously and recorded appropriately.

¢ Deliberate damage/vandalism to school property.




e Rudeness/swearing.
e Theft.
e Actions which are deemed to be dangerous to self or others.

Where one of these behaviours occurs, one of the following responses will happen:
e Involvement of a member of SLT/Headteacher/Deputy Headteacher.
e Meeting with parents to discuss the matter.
e Asfructured restorative session during part of playtime or lunchtime, proportionate to the
circumstances and with appropriate supervision.
Involvement of appropriate outside agency.
Learning opportunity with appropriate adult.

Suspensions

The Headteacher has the right to suspend a pupil from school either for a fixed period or
permanently exclude. Suspension is a serious step and will only be used as a final sanction when the
Headteacher has determined that allowing the pupil to remain in school would seriously harm the
education or welfare of the pupil or of others in the school.

Any suspension will be reported to the Chair or Vice Chair of the Governing Body and to the Local
Education Authority.

We follow the Hampshire County Council Exclusion Guidelines.
Monitoring, Evaluation and Review

The school will review this policy annually and assess its implementation and effectiveness. The policy
will be promoted and implemented throughout the school, nursery and pre-school.

Reading to support the writing of this policy includes:
¢ Paul Dix: ‘When the Adults Change, Everything Changes’
e Education Endowment Foundation: ‘Improving Behaviour in Schools, Guidance Report’
e The Primary Behaviour Service: ‘The Six Strands Learning Behaviours Curriculum’
e Trauma-informed principles

At North Baddesley Infant School, Nursery and Pre-School, we believe every interaction is an
opportunity to build relationships, feach emotional literacy and strengthen a child's sense of
belonging. Through consistent, compassionate and restorative practice, we support every child to
develop the confidence, resilience and self-regulation needed to flourish within our school
community and beyond.



